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APPLICATION FOR SABBATICAL LEAVE 
Dr. Stuart McElderry 
Las Positas College 

 
 
II. Purpose of Leave 
 
 During my leave, I will research and write a historical novel set during the 1790s. 
 
 The purpose of my leave will be to: 
 
  1.   Improve and update my knowledge of United States history, especially  
   that of the early Federal period.   
 
  2.    Write a complete first draft of a novel set during the 1790s. 
 
  
 The benefits to Las Positas College will be enhanced instruction in United States 
 history.   Besides improving my subject knowledge, and therefore my ability to teach 
 History 7, the novel I write will be used in class to help students understand the people, 
 events, and issues of this critical period in their nation’s development.    
 
 Splitting my leave over two fall semesters will be beneficial to the project by, in effect, 
 extending the research and writing over the course of two years, thus allowing more time 
 and focus for both phases of it which in turn will enhance the overall quality of the 
 project.  A split sabbatical will also lessen the financial burden to myself of the reduction 
 in salary.  This will enable me to spend more time and energy on the project itself and 
 less time and energy on part-time teaching to make up for the lost income.   
 
III.   Specific Objectives and Methods for Achieving These Objectives 
 
 
 Objective 1.   Improve and update my knowledge of United States history, especially  
   that of the early Federal period (50%).   
 
 Plan:  I will spend Fall Semester 2014 reading and compiling an annotated  
   bibliography of the literature on the subject of United States history during 
   the period 1788 to 1815.  More specifically, I will focus on political and  
   diplomatic history paying particular attention to the rivalry between the  
   various factions within the national leadership (Federalists versus   
   Republicans) regarding the great issues of the age: the founding of the  
   Constitution, the role of government  in steering the national economy, the 
   slavery question, and the maintenance of neutrality during the wars of the  
   French Revolution and the Napoleonic era. 
 



   I will read, annotate, and compile notes from at least 25 published books  
   and 10  scholarly articles.   I will gather these materials through purchase  
   and/or  visits to local and nearby libraries: the Las Positas College Library; 
   the public libraries of Livermore, Pleasanton, and Dublin; Doe Library at  
   U.C. Berkeley.    
 
   The research phase of the project will involve a 10 to 14-day trip to  
   the East Coast where I will visit and gather information at sites such as  
   Adams National Park in Quincy, Massachusetts, Independence National  
   Historical Park in Philadelphia, and George Washington’s Mount Vernon  
   estate and Thomas Jefferson’s Monticello estate in Virginia.  I also plan to 
   visit several sites in New York City, first home of the Federal   
   Government.   These sites include: Federal Hall National Memorial, St.  
   Paul’s Chapel, and the Fraunces Tavern Museum.          
 
 Documentation:   
 
   a.   Annotated bibliography of primary and secondary research   
    materials. 
 
   b.   Compilation of research notes 
 
   c.   Travel itineraries, tickets, and receipts 
 
   d.   A travel journal and photographs of historical places visited. 
 
     
 
 Objective 2.    To write a complete first draft of a novel set during the 1790s (50%).   
 
 
 Plan:  I will spend Fall Semester 2015 writing a complete first draft of a  
   planned 300-400 page manuscript.   
 
 Documentation: 
 
   a.  Novel manuscript 
 
   b. Daily writing journal 
 
    





















CHABOT-LAS POSITAS COMMUNITY COLLEGE DISTRICT  
  
APPLICATION FOR SABBATICAL LEAVE  
  
(Pursuant to Agreement between Chabot-Las Positas Community College District and 
Chabot-  Las Positas Faculty Association)  
  
I. General Information (please print or type)  
         
             Date of Application:  September 2, 2013 
  
 A. Applicant’s Name: McFarland Sean Edward  Address:  
         
   
  Division Language Arts    Subject Area    English 
  
  Home Phone           Office Phone    x7427 
  
 B. Has this proposal ever been approved but not funded, or approved, funded, but not 
taken  
by the applicant?  
  
No  XXX              If “yes,” give date of approval     
  
 C. Period for which leave is requested (please list entire period—see note regarding split  
leaves on next page.)  
  
  Semester  Fall     Year  2014    
  
  I am only asking for one semester leave.     
  
  
  
Applicant’s Signature:        
 Sean McFarland 
Received and Reviewed by:        
     Signature of Dean  
  
           
     Signature of Vice-President, Academic Services  
  
 



Sean McFarland 
Revised 11/12/13 

 
Accessing, learning from, and leveraging “Student Voices” has become a deep part of 
Chabot College culture over the last 7-8 years. Student Voice is a term that we came up 
with early on to describe what was evolving here at Chabot. It was only much later that 
we learned that it is a term in wide use by educators around the world. I have never had 
the opportunity to look deeply into this body of research, and so I propose to do so for 
my semester sabbatical.  
 
 Student Voice has a number of features, but can be characterized as giving students the 
ability to influence their own educational environments to include policies, curriculum, 
pedagogy, programs, and more. This can occur when student voices—that is to say, 
their perspectives—are sought out, listened to, and implemented.  
 
At Chabot College, our Student Voice work often featured the creation of video 
documentaries; these were spearheaded by Chabot students and supported by Chabot 
faculty. A great number of documentaries have been created, approaching 50 or so.  A 
great variety of documentaries have been created: from ten-minute shorts that tout a 
program to full-length award winning documentaries. A wide variety of disciplines, 
programs and issues has been explored: Reading, Writing, Assessment, Distance Ed, 
Counseling, Tutoring, First year experience, Learning Communities, Basic Skills, Passion 
for Learning, Disabled Student Resources, Learning Connection, Bridge to Engineering, 
Student Services, Finding a “hook” on campus, Service Learning, Math Fear, Athletics, 
and more.  Most of these films have been “commissioned” by Chabot faculty or 
administrators, and as such these films have been shown at many Chabot College and 
CLPCCD events: convocations, flex days, retreats, special events, board meetings, 
conferences, college hours, orientations. Along the way, thousands of hours of 
interviews of Chabot students have been conducted.  
 
Some years ago this work caught the attention of educational funders that support 
community college education and we were offered the opportunity to train other 
colleges in doing this kind of work. In the Faculty Inquiry Network, the Umoja 
Community (a statewide African-American educational consortium), and now in 
Acceleration in Context we have worked with 70 or so colleges around the state and 
nation, consulting, supporting and training them to develop a Student Voice culture 
locally. This work has kept me very busy, but for this sabbatical I think it important to 
turn my attention to the theoretical underpinnings of Student Voice in order to offer 
analytic perspective to the Student Voice work being done here at Chabot. (This is 
especially timely as the Building 100 renovations are finished; Student Voice/Making 
Visible will have offices and studio space there and will be working closely with the 
other programs housed there.) We have a lot to be proud of, but it is my feeling that we 
can take this work further here at Chabot. But in order to do that, I believe I need to 
come to a deeper understanding of the theories, findings, and local experiences around 
Student Voice that have been researched and written about in education theory. 
 



Sean McFarland 
Revised 11/12/13 

 
 
 
 
Objective #1:  
 

A. Come to a deeper understanding of the educational theories that have grown up 
around Student Voice so that they can inform my analytic understanding of our 
local Student Voice culture.  

B. Come to a deeper understanding of how educational institutions elsewhere 
conduct their Student Voice work so that I can consider adjusting the way we do 
our Student Voice work here.  

 
Plan #1:  
 

A. Conduct the needed research.  
B. Read/analyze/compare and contrast/evaluate the requisite number of books 

and articles on the topic of Student Voice.  
C. If I can contact him, I will conduct an interview with Michael Fielding, the 

foremost authority on Student Voice educational theory. (He lives in England and 
is retired, but I will do my best.) 

 
Documentation #1:  
 

A. I will create an annotated/evaluative Student Voice Lit. Review that houses 20 
books and 12-15 articles. The following sample of books and articles offers 
promising territory in which I can begin my research: 
 
Fletcher, A.  (2012) "Broadening the bounds of involvement: Transforming 
schools with student voice." New Horizons for Learning. 
Harper, D. (2000). Students as Change Agents: The Generation Y Model. Olympia, 
WA: Generation Y. 
Rogers, A. (2005). "Student voice: Bridges to learning." Seattle: University of 
Washington. 
Cook-Sather, A. (2006). Sound, Presence, and Power: Exploring ‘Student Voice’ in 
Educational Research and Reform. Curriculum Inquiry 36, 4 (Winter), 359-390 
Fielding, M. (2004). “New wave” student voice and the renewal of civic society. 
London Review of Education 2, 3 (November), 197-217 
Lodge, C. (2005). From hearing voices to engaging in dialogue: Problematising 
student participation in school improvement. Journal of Educational Change, 6, 2 
(June), 125-146. 

 
B. I will write a 5-7 page paper that evaluates and compares the experience we 

have had with Student Voice here at Chabot with the trends that I find in the 

http://www.newhorizons.org/voices/fletcher.htm
http://www.newhorizons.org/voices/fletcher.htm


Sean McFarland 
Revised 11/12/13 

books/articles. The reason for doing this paper is that I want to be able to adjust 
how we shape our Student Voice work locally in light of the educational trends 
and approaches that other educators have been doing elsewhere.   
 

C. I will write up my interview with Fielding, if I can get the interview. If I cannot, I 
will devote a special addendum to the Lit. Review that summarizes his 
contributions to the field of research around Student Voice.  

 
(100%) 
 
 
Sean McFarland/English 
Sabbatical Proposal: Fall semester, 2014 
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Sabbatical Application Paul S. Torres 

 
II. Purpose of Leave 

 

During my sabbatical leave, I plan to split my time between creating 
courses and writing curriculum for the Las Positas College (LPC) 
Political Science department, some of which are cross-discipline in 
nature.  I intend to research and create three new courses from the 
following: Campaigns and Elections; Women in Politics; Political 
Psychology; Environmental Politics; and Political Films.  
 

The purpose of my leave would be to: 
 

1. research and examine existing and/or similar courses and 
curriculum for teaching such courses at the California 
community college level. 

2. create curriculum and syllabi for each of the three courses. 
3. compile an annotated bibliography consisting of a minimum of 

three textbooks for each of the three courses; for the Political 
Film class, minimum of 20 films for potential use. 

4. investigate other appropriate resources (internet and media 
sources, guest lectures, films, etc…) for courses. 

 

III. Objectives 
 

Objective 1: Create curriculum for Political Science courses, some with 
potential for cross-disciplinary instruction at LPC. (100%) 
 

Plan: Create three new curriculum outlines and syllabi from the 
following: Campaigns and Elections, Political Psychology, 
Environmental Politics, Women in Politics, and Political Film. 
Curriculum will be equivalent to similar courses taught at other 
California community colleges and/or adapted from four-year course 
colleges and universities.  
 

I plan to explore and access various existing resources available for 
each course, including both primary and secondary sources available, 
as well as appropriate Community College course curriculum and 
transferability. Further, I will review, where possible, existing similar 
curriculum for each class and plan on contacting other campuses with 
similar curriculum; I will interview conduct up to three interviews 
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total.  I will ask about these or similar courses and their best practices, 
especially for the community college level.  For example: 
 
Women in Politics:  
Pierce College: http://www.piercecollege.edu/  
San Jose State University: http://www.sjsu.edu/ 
California State East Bay: http://www20.csueastbay.edu/index.html 
Santa Clara University: http://www.scu.edu/cas/ 
 

Campaigns and Elections 
San Francisco City College: http://www.ccsf.edu/NEW/ 
San Jose State University: http://www.sjsu.edu/ 
California State East Bay: http://www20.csueastbay.edu/index.html 
Santa Clara University: http://www.scu.edu/cas/ 
 

Political Psychology 
University of California, Irvine: http://www.polisci.uci.edu/ps_psych 
Claremont McKenna College: 
http://www.claremontmckenna.edu/discovercmc/index.php 
Santa Clara University: http://www.scu.edu/cas/ 
University of California, Los Angeles: http://www.ucla.edu/ 
University of California, San Diego: http://www.ucsd.edu/ 
Stanford University: http://www.stanford.edu/ 
University of California, Berkeley: 
http://www.berkeley.edu/index.html 
 

Environmental Politics 
Santa Monica College, 
http://www2.smc.edu/schedules/2012/fall/088_123_schedule.htm 
California State University Fresno, 
http://www.fresnostate.edu/catalog/courses-by-subject/index.html 
San Francisco State, http://www.sfsu.edu/~bulletin/courses/44584.htm 
 

Political Films: 
San Jose State University: http://www.sjsu.edu/ 
University of California, Los Angeles: http://www.ucla.edu/ 
KQED: http://www.kqed.org/a/forum/R201211061000 
 
 
 
 
 

http://www2.smc.edu/schedules/2012/fall/088_123_schedule.htm
http://www.fresnostate.edu/catalog/courses-by-subject/index.html
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Questions to ask during campus contacts include, but not limited to: 
 

1. Types of resources needed to implement successful curriculum 
and class? 

2. What materials and supplies are necessary for courses? 
3. How do your course goals relate to your programs and campus 

educational plan? 
4. Is there an interest and relationship of such courses to the larger 

community? 
5. Do your courses involve incorporating campus and 

surrounding communities and how? 
6. What are the strengths and weaknesses of your courses? 
7. How do your courses balance using a practical v. theoretical 

approach? 
8. How often are courses offered? 
9. How do you evaluate success/failure as well as the needs? 
10. What curriculum would be expected for transferability? 
11. Best pedagogy for instruction? 
 

Documentation: I will submit three new course outlines for approval 
as well as three syllabi.  Further, I will do an annotated bibliography 
for appropriate textbooks for each new course developed, as well as 
investigate other teaching resources and submit documentation of 
potential resources to be used in each class, i.e., films and videos, 
potential guest speakers, online sources, etc. 
 

I will submit a list of the campuses contacted for interviews with an 
evaluative summary from each campus that compares courses 
examined for the California community college level; the most relevant 
information to be incorporated into creating/teaching of each course 
will be highlighted.   
  
How does it benefit Las Positas College? 
 

Creating a Women in Politics class would merge with Dr. TeriAnn 
Bengiveno’s Women’s Studies program, which includes a Psychology 
of Women; Women’s Spirituality, and a Feminist Philosophy course. 
Inevitably we will have some of the same students, and it is useful to 
have dialogue across disciplines in support of teaching, curriculum, 
and student success.  Course would survey from historical to present, 
with the range of experiences from the diversity of woman in politics 
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and their struggles and contributions. As a transferable course it 
would draw interest from students across disciplines.  
A Campaigns and Elections class would be offered during election 
years. Its focus would be directed at educating students (as well as 
members of the Tri-Valley community) about past elections, pending 
campaign/election issues, the campaign/electoral processes, 
researching candidates and campaigns, issues, and propositions, guest 
speakers (candidates, campaign managers, journalists, etc…) accessing 
and evaluating candidates/campaigns, quality of media information, 
etc… the goal is to educate students in order for them to better 
understand the many complex issues with which they are confronted 
at the polls. Past and current students have expressed strong interest in 
understanding the electoral process and choices better before they vote.  
 

Political Psychology could be a team-taught course with an LPC 
Psychology instructor, currently Ms. Cynthia Ross, who has expressed 
an interest and included the course in the Psychology Department’s 
program review. It would provide an opportunity for LPC students to 
do interdisciplinary academic work, as well as introduce students to an 
area of study available to them after transfer. Course would consider 
relationships between individual’s beliefs, motivation, cognition, 
socialization, and attitude formation: consideration of leadership roles; 
policy making; individual and group behavior; voting attitudes and 
motivation; voting and the media’s role, etc. It would study the 
dynamics of political behavior incorporating cognitive and social 
explanations. As a transferable course it would draw interest from 
students not only in both disciplines, but across campus. It would 
expose students to a unique (and often unseen) aspect of political 
behavior, candidates, elected officials, formation of political attitudes, 
and those attitudes in relation to campaigns, media, etc. Further, it will 
introduce students to a different approach to learning and 
understanding the correlation and relation between two disciplines.  
 

Environmental Politics 
Like Women’s Politics, this transferable class would merge nicely with 
Las Positas College’s Environmental Studies program, which currently 
includes mostly science curriculum (Biology, Chemistry) with only a 
few social science courses. Further, like the Political Psychology class, 
it has potential to be team-taught with a Science instructor, which 
offers the potential for a “Campus Sustainability” component/project as 
well as potential for Tri-Valley community guest lecturers. This again 
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encourages cross-discipline teaching and learning as well as sharing 
students and involving the LPC community. The course would survey 
from historical to present with significant events in environmental 
politics, policy and governance.  It would include a review of the 
political, economic, and social origins of environmental change and 
degradation, as well as democratic, bureaucratic and market-based 
solutions to environmental problems advocated by environmental 
movements, interest groups and political parties. Further, it would 
include some examination of major environmental legislation in the 
United States, including the Endangered Species Act, Clean Water Act, 
Clean Air Act, and policy responses to global warming. The course 
would also give consideration to the rise of global environmental 
governance, reviewing the role of nonprofit organizations, civil 
societies, and corporate firms as voluntary environmental regulation 
moves from the margins to the mainstream. Opportunities for debates 
may include conservation vs. preservation, multiple use vs. 
sustainability, intergovernmental policy implementation, eco-
terrorism, and free-market environmentalism. Opportunities for 
discussion may include identifying avenues for civic engagement, 
accountability, and environmental citizenship. Upon completion of 
this course students should be able to think, speak and write critically 
about environmental politics and policy.   
 

A Political Films class would merge nicely with other disciplines 
offering film classes, like Humanities and Psychology.  It would aim to 
reach not just at LPC students, but members of the Tri-Valley 
community as well, by providing an introduction to the portrayal of 
American Politics in cinema, from the silent film to present. It can be a 
means to analyze political issues in film, from the overt to the “covert” 
political messages, to help analyze American political culture, society, 
and politics. It would help provide a “lens” to viewing messages 
through the techniques of film writing, directing, symbolism, etc.  
 

Finally, this will benefit Las Positas College as the above objectives 
and plans will enhance my teaching ability.  Researching and 
examining textbooks and creating new courses will undoubtedly 
improve all the classes I currently teach.  All of the objectives will 
assist my ability to stay current in my own research and classroom 
preparation.   
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Sabbatical Leave Application for Kristine Woods 

Fall 2014 and Fall 2015* 

I.  General Information     revised December 14, 2013 
 
A. Woods, Kristine W. 

507 La Vista Road, Walnut Creek, CA 94598 
 
Division:  STEMPS, LPC    Subject Matter:  Mathematics 
 
Home Phone: (925) 324-0825   Office Phone:  (925) 424-1329 
 

B. Has this proposal ever been approved but not funded, or approved, funded but not 
taken by the applicant?  NO 
 

C. Period for which the leave is requested:  Fall 2014 & Fall 2015 
 
* In my Letter of Intent, I requested a single semester sabbatical.   Based on preliminary 
conversations with Administration, however, I have determined my project is too large 
for a single semester. I am now requesting a full split leave sabbatical, to be completed 
during Fall 2014 and Fall 2015.   
 

D. Do you plan to use banked load to increase your sabbatical salary? 
 
In Fall 2014, I will remain Mathematics Department Chair and CurricUNET Chair. 
In Fall 2015, I will use banked load to increase my sabbatical salary.   

Applicant’s Signature:  _____________________________________________________________ 

 

Received and Reviewed by: __________________________________________________(Dean) 

 

   _____________________________________________________(Academic VP) 
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II. Purpose of Leave 
 
Too many community college students are struggling to pass the college-level math classes 
they need to complete a degree or transfer to a four-year institution. Statewide, they are 
required to pass Intermediate Algebra for an AA or AS Degree; to transfer, they need one 
course above this. Without completing these classes, students may be permanently blocked 
in their pursuit of degrees in higher education.   
 
At Las Positas College, many of our students are either entering school poorly equipped to 
succeed in their assigned math courses, or they postpone their required classes beyond the 
point at which they possess the skills to succeed.  

Making matters more difficult, many returning students and high school students are 
placing into lower math courses than they have demonstrated proficiency in within high 
school. Research into success rates at Las Positas indicates students are twice as likely to 
successfully complete a transfer-level math course within three years if they begin in a 
course one level higher.  

Currently, our college does not offer any formal support to help students prepare for the 
placement exam so they are more accurately assessed. Nor can our students receive a 
focused, personalized review prior to taking a math course.  In contrast, many community 
colleges in California and across the United States are implementing effective, personalized, 
algebra review courses to address these issues. I would like to focus my sabbatical on 
studying the approaches taken within the most successful programs, and preparing to 
implement similar support systems at Las Positas.   

During my leave, I intend to:  
1. Study the current academic research regarding the issues impacting student success 

rates, and how to adequately prepare new students for success.  
2. Travel to Community Colleges which are implementing successful algebra review 

supports, to learn from their successes, and help inform how to most effectively 
implement algebra review supports at Las Positas.  For example, our algebra review 
courses could be summer “Algebra Math Jam” programs, “Summer Bridge”, or an 
open-entry/open-exit review course during the school year. 

3. Continue conversations with our Administration and the Math Department 
regarding the research and collaborative make decisions regarding algebra supports, 
to give all stakeholders an opportunity for input, and to ensure that my final 
deliverable has the support it needs to succeed. 

4. Design an integrated plan for implementation of two new “Algebra Review Courses” 
that will best meet the needs of our students. 
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At Community Colleges, “Algebra Review” support classes are typically offered in the form of 
summer bridge programs or short, lab setting courses during the year.  These each offer unique 
(and I believe important) supports to two very different target student groups that would 
benefit from an Algebra Review Course. 

Current, returning, and High School students placed below capability. 

Many current, returning, and high school students are placing into lower math courses than 
they have demonstrated proficiency in within their educational history.  There are many 
potential reasons for this, ranging from significant time between their last math class and taking 
the placement exam, to the fact that calculators are not allowed on the placement exam. For 
example, if a student completes Algebra II sophomore year in high school, many of them opt to 
not take an additional math course. For these students, by the time they take the placement 
test at Las Positas College, over two years have passed. Our placement test, ACCUPLACER, the 
most commonly used placement exam by community colleges and four-year colleges in 
California, does not allow calculators, as do many basic skills math sections.   Most of our 
students relied heavily on a calculator in their K-12 education. For all of these students, a review 
of fractions and decimal operations could mean the difference between placing into Math 107: 
PreAlgebra and Math 65: Elementary Algebra, meaning they would be twice as likely to 
successfully complete a transfer level math course within three years. 

An Algebra review course could begin with a thorough diagnostic exam. This would then inform 
a rigorous, personalized review of concepts with the goal of improving their placement results, 
allowing them to place into a math class higher than they did previously.  This perhaps would 
work best in a Summer Bridge Program type program.   

Students unprepared to succeed in placed course.   

Many of our students find themselves unable to succeed in their math course.   Others have 
postponed fulfilling their math requirement, and therefore have forgotten the math needed to 
succeed in the course they were placed in.   Currently there are no formal supports in place, 
outside of taking a math course, to help these students prepare for success in their math class.   
Students often withdraw from a course, hoping that when they re-enroll the next semester they 
will magically be in a better situation and pass the class.    

For these students, an algebra review course could allow them to be diagnosed, and have a 
personal review that would prepare them for re-enrolling in the math course and successfully 
passing it.  The algebra review course would have to be designed so that students could 
withdraw and enroll in this course mid-semester without losing an additional semester.  A 
similar argument can be made for those students who need a refresher prior to enrolling in their 
math course after taking multiple semesters off. 

Benefit to the College:  By offering an Algebra Review Course, Las Positas College would now 
offer a coherent avenue for students to receive rigorous, personalized supports in math outside 
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of the traditional course offerings.   There is new Basic Skills Legislation designed to help 
community college students reach their goal of earning a degree, certificate, career 
advancement or transferring to a four-year institution.  This legislation specifically recommends 
enrolling every student requiring a basic skills math class within the first year.  With our current 
budget situation, we do not offer enough basic skills sections to meet this need.   By offering a 
comprehensive algebra review course, we could: 

• Reduce the demand for basic skills math sections by having students assess into a 
higher math course (AND doubling their chances of their success in completing a 
transfer-level math course within three years)!    

• Reduce the number of students repeating a course by providing much needed review 
for students who are unable to succeed without it. 

 
III. Specific Objectives and Methods for Achieving These Objectives 

 
1. Study the research out there identifying the complex issues involved in preparing our 

students to asses appropriately and succeed in college math courses.   (10%) 

Plan:  Read 15 research articles, white papers and/or attend webinars addressing issues 
facing community college students, placement and success in basic skills level math 
courses.   

Documentation:  I will provide an annotated bibliography and brief summary and/or 
conclusions of my learning. 

2. Travel to 5 Community Colleges that are currently implementing “successful” algebra 
review courses to inform what and how we implement an algebra review course at Las 
Positas College.  (20%)  

Specific questions that need to answered: 

• How do you offer your algebra review course(s)?  During the summer or mid-year.     

• Number and types of units/fees? 

• How do you market the course?  Who is your target population? 

• What kind of course materials or fees are associated with the course? 

• Who teaches the course? 

• How successful has the course been?  Obstacles have you overcome?  What 
additional obstacles still need to be overcome? 

Plan:  Travel to community colleges and interview colleagues who are currently offering an 
Algebra Review course at their community college to gather insight into implementation, 
successes and obstacles. 
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Documentation:  I will provide a brief summary and conclusions of my learning, including 
details of the programs, colleagues contacted and dates traveled. 

3. Continue conversations with Administration and the Math Department to identify what 
form an algebra review course(s) would best suit our students at Las Positas College.  (20%) 

Specific questions that need to be answered: 

• Define when to offer this course 
o We may have a need for a summer bridge course AND mid-semester (such 

as first six weeks to target high school and returning students prior to 
placement and last six weeks to target current LPC students who have 
withdrawn from a math course) 

o Hours of offering must be flexible to meet student needs – is the Math X 
program a good place to offer it? 

o Can we do positive attendance?  How is this done? 

• Marketing will be critical.  We need to identify what the population is that we are 
trying to serve and how to best meet their needs and communicate effectively what 
supports are available.  Student Services, specifically counselors, and Mathematics 
faculty need to be informed of the course details and marketing. 

• NEW Curriculum needs to be written and approved by Curriculum Committee 

• Identify the best materials for offering a personalized plan for review.  
Considerations will be success rates around the country and based on current 
methods of assessment (ACCUPLACER and EAP). 

• FTEF needed to be able to offer algebra review courses to students, offered twice 
during the semester; how do we get the additional FTEF?                                                                              

• Immediate reassessment is mandatory within a short window of course completion 
for accurate placement into a math course.  Currently the local rule is the placement 
exam can only be taken once every six months; this will need to be changed for 
participating students. 

• In a summer algebra review course for incoming students, can we provide 
embedded counseling (orientation, education plan, post-placement exam).  This 
would also increase participating students’ priority registration number.   

• Our math courses average 108% occupancy and fill up very quickly, leaving many 
students unable to get into a math course.  Ideally we could guarantee students first 
day registration (limit units allowed to 5) to allow them to enroll in math course 
they reassess into and not take time off between reviewing and enrollment in their 
math course.    

• Credit, noncredit or community ed.?!  Concurrent enrollment issues?  Who will 
teach the class?  
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Plan:   Preliminary conversations have been started with Administration regarding a mutual 
desire to offer algebra review supports, but have only generated more questions.   Based 
on information from objective 1 and 2, these conversations should be more productive.   

Documentation:  I will provide brief summaries of meetings with colleagues at Las Positas, 
including details of dialogue around each of the above issues.   

4. Design an integrated plan for implementation of two new “Algebra Review Courses” at Las 
Positas College.  (50%) 

Plan: Based on the outcomes in the first 3 objectives, I will propose two “Algebra Review 
Courses” that will best meet the needs of our students.  My plan includes the following: 

• Creating course outline of record for a “during-semester” algebra review course.   
The course will be submitted to the Curriculum Committee for approval in Fall 2015. 

o I will look into how and if this course can be offered open-entry, open-exit. 
o This course should include a rigorous, personalized algebra review. 

• Creating a course outline of record for a “summer math jam” type course.  The 
course will be submitted to the Curriculum Committee for approval in Fall 2015.  
This course should include:  

o A rigorous, personalized algebra review and a math study skills component. 
o Embedded counseling, specifically so students will complete orientation, an 

educational plan and take a post ACCUPLACER placement exam. 

• Developing a marking strategy for both courses. 

• Research course materials to identify the best product to provide our students with 
a rigorous, personalized algebra review.  Ultimately one product will be 
recommended for adoption. 

• Research pre and post-diagnostic exams that are linked to our current placement 
exam ACCUPLACER.   Recommend one for adoption. 

• Research local restrictions on only allowing students to take one placement exam 
every six months.  Recommend a policy change to administration so that students 
participating may take a post placement exam. 

• Learn how to create video lectures using the software “Camtasia.” 

• Create video lectures to provide instruction on benchmark topics (such as fractions, 
decimals, graphing, solving linear systems, matrices, factoring, rational expression 
and equations, radical expressions, etc.). 

o These videos will include power-point like screens, with handwritten visuals 
to model thought process on how to approach the concepts and think 
through the problems, an audio component that follows along with the 
visual as well as a written transcript.  

o Each video will have accompanying worksheets, to be completed during the 
video to help students follow along and after the video to check for 
independent mastery.   
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o These videos and accompanying worksheets will be made available to every 
basic skills math course, not just the algebra review courses. 

• Identify and create 5 additional supplemental lab exercises. 
o These lab exercises will be made available to every basic skills math course, 

not just the algebra review courses.  

• Present the deliverables to the math department and administration and solicit 
feedback.    
 

Documentation:  I will provide: 

• Two Course Outlines of Record for the algebra review courses  

• New curriculum, as submitted to the Curriculum Committee during Fall 2015 

• Sample syllabi 

• Marketing strategies for both courses 

• A recommendation for which materials to use to best provide our students with a 
rigorous, personalized algebra review. 

• A recommendation for which diagnostic exam to use, pre and post algebra support, 
and linked to our current placement exam ACCUPLACER.   

• Recommendations for a policy change to administration so that students 
participating may take a post placement exam. 

• Details of conversations with counseling regarding embedding counseling 
components such as orientation and students completing an educational plan. 

• 6 video lectures and accompanying worksheets.  The video lectures will include pre-
algebra, elementary algebra and intermediate algebra content. 

• 5 additional supplemental lab exercises  

• Summary of feedback from presentations to math department and administration 
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II. PURPOSE OF LEAVE 

The purpose is 2-fold (curricular and content knowledge and pedagogy) and is aligned with 
improving my ability to meet the faculty standards of excellence in working with students and 
personal and professional development: 

1) To contribute to improvements in our curriculum that will further enrich student experience 
in both the classroom and the lab  

2) To update and expand my knowledge of chemistry through independent readings of relevant 
books and articles and participation in seminars and workshops. 

3) To improve and update my ability to deliver meaningful, interesting, and inspiring lectures. 

Benefits to the College and the Students 

By updating my content knowledge through participation in lecture seminars, completion of 
workshops and courses, and independent study of literature and improving our curriculum, I will 
be contributing to LPC’s goal to provide its students with the highest standards for learning 
experience by maintaining a level of rigor and curriculum standards on par with 4-year transfer 
institutions.  One of the missions of the Chemistry program is to serve transfer students in 
science and engineering and in pre-professional health fields.  Providing a lecture and lab 
curriculum based on current developments in chemistry and rich in historical context will afford 
these students a more seamless transition.  Updating our lab manuals and making them 
electronically available for students for free has been an ongoing but slow work-in-progress over 
the years due to the technical and editorial challenges involved.  Updating these manuals will not 
only alleviate confusion from students but will also benefit instructors, especially new ones, who 
are not familiar with our lab experiments.  Investigating the SLO’s of other institutions will 
contribute to the College’s efforts to continually improve its implementation and assessment 
process as required by accreditation standards.  Lastly, improving my ability to teach the subject 
and to engage students will help improve retention and success rates and student satisfaction with 
our program.  Our students deserve to be the ultimate beneficiary of learning enrichment from 
the rapid accumulation of pedagogical resources and publication of best practices out there and it 
is my role to deliver them. 

 

III. SPECIFIC OBJECTIVES AND METHODS 

Objective 1: To further enrich student experience in both the classroom and the lab 
through various activities that will help improve our curriculum. (50%) 

Plan 1: Convert our 30A, 30B, and 31 lab manuals to editable electronic files and update 
content. 

These 3 lab manuals contain close to 750 pages total.  They contain not only regular text but 
chemical symbols and equations, graphics, and tables as well.  Each of these pages has to be 
scanned at high resolutions to ensure OCR text recognition.  The resulting text, chemical 
equations and symbols, graphics, and tables will need to be cleaned up and put back in the 
original formatting.  The next step requires updating the content to reflect the current safety 
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policies and changes to lab procedures that have evolved over the years and need to be integrated 
into the lab manuals.   

Documentation:  Editable electronic files of 30A, 30B, and 31 lab manuals in both MS 
Word and PDF versions reflecting updates and changes. 

Plan 2: To improve our discipline’s ability to meaningfully assess student learning outcomes by 
learning about other chemistry programs’ SLO implementation process. I plan to 
research what other chemistry programs in 2-year colleges use for their student learning 
outcomes, how they assess them, what kind of dialogue takes place with regards to SLO 
development and assessment results, and how they integrate assessment results into their 
program reviews and program objectives. 

Documentation:  A description of the Chemistry SLO implementation process for 3 
community colleges. 

 

Plan 3: Peruse relevant sections of 1 Physiology textbook, 1 Microbiology textbook, 1 Physio lab 
manual, and 1 Microbiology lab manual used by LPC students to investigate how we can 
improve our 30A and 30B curriculum to facilitate a more seamless transfer of skills and 
content knowledge by allied health students. 

Documentation:  Sampling of chemistry questions and problems that involve topics in 
physiology and microbiology: At least 5 questions involving unit conversion, 5 involving 
stoichiometry, 5 involving solution concentrations and properties, and 3 involving acids, 
bases, and buffers. 

 

Objective 2:  To update and expand my knowledge of chemistry content and pedagogy.  
(50%) 

Plan 1: Read a minimum of 30 articles in chemistry research and in chemical education from the 
Journal of Chemical Education, Journal of American Chemical Society, and other 
similar journals. 

Documentation:  Annotated bibliography of each article. 

 

Plan 2: Read 15 books on the history, current research and development in, and future direction 
of chemistry and on chemistry demonstrations 

Some sample books include: 

• Books on sustainable chemistry principles (aka as green chemistry) and life cycle analysis such as Cradle to 
Cradle: Remaking the Way We Make Things by Michael Braungart, William McDonough and Real World 
Cases in Green Chemistry by the American Chemical Society 

• Napoleon's Buttons: How 17 Molecules Changed History by Penny Lecouteur, Jay Burreson 
• Salt: A World History by Mark Kurlansky 

http://www.goodreads.com/author/show/5761783.Penny_Lecouteur
http://www.goodreads.com/author/show/81672.Jay_Burreson
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• A Brief History of Chemistry: A Curriculum Study by Michael Ridenour, Research Institute for Waldorf 
Education 

• Cathedrals of Science: The Personalities and Rivalries That Made Modern Chemistry by Patrick Coffey, 
Oxford University Press: New York, 2008 

• Four Laws That Drive the Universe by P.W. Atkins 
• From Alchemy to Chemistry in Picture and Story by Arthur Greenberg  
• Periodic Tales: The Curious Lives of the Elements by Hugh Aldersey-Williams  
• The Chemical Tree: A History of Chemistry (The Norton History of Science) 
• The Electric Life of Michael Faraday by Alan Hirshfeld 
• A good source for reading material is http://www.chemheritage.org/research/index.aspx 
• Illustrated Guide to Home Chemistry Experiments: All Lab, No Lecture by Robert Bruce Thompson  
• The Joy of Chemistry: The Amazing Science of Familiar Things by Cathy Cobb  
• Crime Scene Chemistry for the Armchair Sleuth by Cathy Cobb  
• Why There's Antifreeze in Your Toothpaste: The Chemistry of Household Ingredients  
• Culinary Reactions: The Everyday Chemistry of Cooking by Simon Quellen Field 
 
Documentation:  An annotated bibliography of each book. 

 

 

http://www.goodreads.com/author/show/2063606.P_W_Atkins
http://www.chemheritage.org/research/index.aspx
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II. Purpose of the Leave 

One key mission of the Chabot includes assistance to displaced workers.  As a recipient of the 
Department of Education FIPSE Grant and most recently as a participant in the Department of 
Labor TAACCCT Grant, Chabot has demonstrated its commitment to work with displaced, 
adult, or otherwise unemployed workers.  

The great recession as significantly increased the problems of unemployment for one particular 
segment of the work force, older workers.  Community colleges have an important role in 
serving these individuals.  See the article attached entitled: Community College Practices that 
Serve Older Dislocated Workers by Michelle Van Noy, Ph.D., Maria Heidkamp, and Emily 
Manz written in April, 2013 can be found at http://www.dol.gov/odep/pdf/CommunityColleges.pdf. 

In this article, Van Noy, et al. noted that: 
 

Learner-centered programming calls for schools to understand the interests and 
appreciate the “life situations” of their older students, such as tailoring instructional 
delivery to reflect the needs of older students who are trying to upgrade their skills in 
order to return to the job market quickly by offering accelerated courses for training or 
retraining Providing learner support services involves helping older students make use of 
career exploration and assessment tools, providing them with information about the local 
labor market, and identifying courses that will help them prepare for their careers. 

 
Implementing successful re entry into the market place always involves a hiring interview during 
which there are opportunities for intended and unintended age discrimination in the selection 
process. .This leads to less successful results in hiring older workers and impacts the workers 
themselves in their self perceptions about their capabilities.  See AARP article: Staying-Ahead-
of-the-Curve-2013-AARP-Multicultural-Work-and-Career-Study-Perceptions-of-Age-
Discrimination-in-the-Workplace-Ages-45-74. This article can be found at 
http://www.aarp.org/content/dam/aarp/research/surveys_statistics/general/2013/Staying-Ahead-
of-the-Curve-2013-AARP-Multicultural-Work-and-Career-Study-Perceptions-of-Age-
Discrimination-in-the-Workplace-Ages-45-74-AARP-res-gen.pdf 
  
Current research indicates that perception training helped health professionals achieve better 
patient diagnostic and treatment results where racial and cultural discrimination were considered 
factors.  By engaging in specific training techniques to assist both practitioners and their patients, 
the researcher was able to report positive changes in outcomes for the participants   See 
Lelacheur dissertation at http://gradworks.umi.com/3297444.pdf 
  
During my leave I plan to conduct similar research but directed toward human resource practices 
when interviewing older workers. I will conduct perception taking experiments to determine if 
such training has an effect on hiring results.  I plan to document this research in a Ph.D. 
dissertation.  

 

http://www.dol.gov/odep/pdf/CommunityColleges.pdf
http://www.aarp.org/content/dam/aarp/research/surveys_statistics/general/2013/Staying-Ahead-of-the-Curve-2013-AARP-Multicultural-Work-and-Career-Study-Perceptions-of-Age-Discrimination-in-the-Workplace-Ages-45-74-AARP-res-gen.pdf
http://www.aarp.org/content/dam/aarp/research/surveys_statistics/general/2013/Staying-Ahead-of-the-Curve-2013-AARP-Multicultural-Work-and-Career-Study-Perceptions-of-Age-Discrimination-in-the-Workplace-Ages-45-74-AARP-res-gen.pdf
http://www.aarp.org/content/dam/aarp/research/surveys_statistics/general/2013/Staying-Ahead-of-the-Curve-2013-AARP-Multicultural-Work-and-Career-Study-Perceptions-of-Age-Discrimination-in-the-Workplace-Ages-45-74-AARP-res-gen.pdf
http://gradworks.umi.com/3297444.pdf
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The purpose of my leave would be to: 

1. To complete my research project with a formal dissertation on the subject of 
age discrimination in hiring.  

The benefits to Chabot College could be leadership in academic programs to aid their mission to 
assist older workers in obtaining successful education.  In addition, the Human Resource 
Certificate program will benefit from the knowledge gained in teaching students about this most 
pressing issue as the aging workforce continues to need to improve their skills.  The Community 
College district could benefit from training seminars offered to help sensitize our workforce to 
the broader needs of the community.  Local employers could also benefit from training seminars 
offered in conjunction with our academic programs and community education.   

III. Specific Objectives, Plans for Achieving these Objectives, and Documentation. 

Objective 1.  To complete my research project with a formal dissertation on the subject of age 
discrimination in hiring.  

Plan:  To write my thesis incorporating a comprehensive review of the literature, a statement of 
the problem, research design, research results, a conclusion and recommendation for future 
research. 

Documentation: The thesis will also be available in it’s entirely. Note: the timing of the 
acceptance may not be within the sabbatical period although the instructor will do all in her 
power to reach this goal. 

Personal biographical note:  I became interested in this topic in 2005 when I served as first vice 
president and then president of the Older Women’s League in San Francisco.  In 2011, I was 
elected to the National Board of OWL and was responsible for the creation of the 2012 Mother’s 
Day Report which can be found at http://www.owl-national.org/pages/mothers-day-report.   This 
report was delivered to the Congress, Department of Labor, and the Office of the President of the 
United States.  It addresses the specific issues surrounding the loss of jobs of older women.   At 
that time, I determined that it would be important and helpful to become more deeply involved in 
this important social issue.  At the encouragement of an 87 year old Ph.D. OWL national 
president, I embarked on my Ph.D. in order to continue to contribute to my school, and my 
community in this important area.   

 

http://www.owl-national.org/pages/mothers-day-report
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