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STANDARD AGREEMENT AMENDMENT
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CN160169 1
REGISTRATION NUMBER

1. _This Agreement is entered into between the State Agency and Contractor named below:

STATE AGENCY'S NAME
California Department of Education

CONTRACTOR'S NAME
Chabot-Las Positas Community College District

2. The term of this _
Agreement is August 1, 2016 through July 31, 2017

3. The maximum amount of this $2,966,188.15

Agreement after this amendmentis:  Two million nine hundred sixty six thousand one hundred eighty eight dollars and
fifteen cents.

4. The parties mutually agree to this amendment as follows. All actions noted below are by this reference made a part
of the Agreement and incorporated herein;

THAT CERTAIN STATE OF CALIFORNIA STANDARD AGREEMENT DESIGNATED AS NUMBER
CN160169 shall be amended in the following particulars and no others.

AGREEMENT AMOUNT shall be increased from $2,866,295.00 to $2,966,188.15 (a said increase of
$99,893.15). Said increase shall be computed in accordance with Exhibit B.1.

EXHIBIT A, SCOPE OF WORK, shall be revised in accordance with Exhibit A.1.

EXHIBIT B, BUDGET DETAIL AND PAYMENT PROVISIONS, shall be revised in accordance with
Exhibit B.1.

All other terms and conditions shall remain the same.

IN WITNESS WHEREOF, this Agreement has been executed by the parties hereto.

CALIFORNIA
CONTRACTOR Department of General Services
Use Only

CONTRACTOR'S NAME (If other than an individual, state whether a corporation, partnership, etc.)
Chabot-Las Positas Community College District

. BY (Authorized Sign . DATE SIGNED (Do not type)
2 , 2> (F—
PRINTED NAME AND TITLE OFfPERSON diGNING V) lce dAonwcellper ;

\oveN 2P PPAa 0l Businecs Sexuices
ADDRESS &7 ) N

7600 Dublin Blvd. 3 Floor

Dublin, CA 94568

STATE OF CALIFORNIA

AGENCY NAME

California Department of Education
BY (Authorized Signature) - DATE SIGNED (Do not type)

=1 ;
PRINTED NAME AND TITLE OF PERSON SIGNING [ Exempt per:
Valarie Bliss, Director, Personnel Services Division

ADDRESS
1430 N Street, Suite 1802, Sacramento, CA 95814




EXHIBIT A.1
SCOPE OF WORK
CDE AGREEMENT - #CN160169 Amendment 1
Chabot-Las Positas Community College District



Exhibit A

Chabot College is applying to continue implementation of the California Early
Childhood Mentor Program as of August 1%, 2016. The Mentor Program was
developed at Chabot in 1988 with the support of private foundations. It relocated
to City College of San Francisco (CCSF) in 2001 but moved back to Chabot on
August 1, 2013. The program offers a unique strategy to improve the quality of
early care and education through building a mechanism to train and retain
qualified staff. One hundred and four community colleges currently participate.

This proposal is for 12 months (8/1/16-7/31/17) and is budgeted at $2,866,295.
Included are:

Continued local support and services for all participating colleges.
Adjustment of the total pool of classroom Mentors to 705. '
A stipend budget of $1,224,709.00 which provides continued support
for Classroom and Director Mentors and includes nine types of
stipends.

A continued focus on deepening and expanding mentoring services for
Infant/Toddler teachers and directors and for Family Child Care Home
providers.

A focused effort to recruit more male Mentor Teachers and Director
Mentors.

Chabot College overhead charges of $260 572.27 (10%)

Bold and Italics represents new information.



California Early Childhood Mentor Program

Literature Review and Rationale

The importance of a high-quality Early Childhood experience, especially for
children at risk, has become more accepted by the general public over the past
decade. Representatives of fields as divergent as law enforcement and
economics advocate for the importance of funding and expanding services for
children birth to five years old (Fight Crime: Invest in Kids California, 2014,
Heckman, 2012; Rolnick and Grunewald, 2008). President Obama has
committed his administration to support and fund programs, via public/private
partnerships, that aim to provide a high-quality Early Care and Education
experience for all children, especially those at risk (Fact Sheet: Invest in US: The
White House Summit on Early Childhood Education, 2014).

However, even with the current heightened national focus on quality care—
especially in connection with .school readiness and closing the achievement
‘gap—a recent study of publicly funded programs in California concluded that the
quality of care children receive in those programs is uncertain (Karoly, Reardon
and Cho, 2007). In an effort to assess and improve the quality of care, currently
thirty-nine states and the District of Columbia have implemented a statewide
Quality Rating and Improvement System (QRIS) with common elements used to
rate programs; one staté plus the Virgin Islands, Puerto Rico and the Northern
Mariana Islands have launched or completed a QRIS pilot; and the remaining
states, along with Guam and American Samoa are planning for a QRIS or
awaiting legislative action to implement one. California is one of three states
who have implemented a QRIS organized on a county, local or regional basis.
California’s QRIS is supported by Race to the Top—Early Learning Challenge
funding and based on seminal work done in 2009-10 and continued thereafter.
(California Early Learning Quality Improvement System (CAEL QIS) Advisory
Committee Final Report, 2010; Governor's State Advisory Council on Early
Learning and Care, 2013; QRIS National Learning Network, 2015).

Continued interest and infusion of resources in exploring implementation of
Universal Preschool/Preschool for All in California, proposed as legislation in
December, 2014 by Assemblymember Kevin McCarty (D-Sacramento) as the
Preschool for All Act of 2015, called on the California Department of Education
and the State Legislature to expand access to preschool for all eligible low-
income four-year-old children in the coming years. Even though the bill was
vetoed by Governor Jerry Brown, momentum generated in response to the bill
will continue. In addition, discussions underway at the Commission on Teacher
Credentialing on implementing an Early Childhood Credential as well as the
efforts of CAEL QIS (mentioned above) involve serious discussion of raising the
required education levels of early care providers. -California’s successful
application for federal Race to the Top—Early Learning Challenge Grant funds
supported seventeen Regional Leadership Consortia and their neighboring
“mentee” counties to further their development of local QRIS efforts. (California
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California Early Childhood Mentor Program

Department of Education, 2014) These initiatives have increased, and will
continue to increase, the numbers of students in early childhood classes
statewide and intensify the need to involve the community colleges, four-year
institutions and the community at large in shared efforts to assess and ensure
quality training experiences.

To improve the quality of early care and education, California must invest in
educating its entry-level workforce while retaining and compensating its trained,
qualified teachers (Whitebook, et al, 2009: Center for the Study of Child Care
Employment, 2006). The actual mean hourly wage for preschool teachers in the
state was $16.38 per hour in 2014 while that of “Child Care Workers,” who care
for children younger than four, was $11.93. (Center for the Study of Child Care
Employment, 2014). Turnover rates and salaries are inevitably linked: because
salary adjustments have not offset increases in the cost of living, turnover of
preschool teachers in California in 2006—for example—was 22%, twice that of
public school teachers (Center for the Child Care Workforce, 2010; Center for
the Study of Child Care Employment, 2006).

Building upon initiatives to address the ECE staff compensation issue begun in
1999 in San Francisco and Alameda Counties, forty-four of the fifty-eight
California counties through 2009 used their Prop 10 (cigarette tax) funds, with
matching state grants, to implement strategies which paid stipends to staff based
on their commitment, level of training and continued professional development.
State legislation (AB 212 C.A.R.E.S. [Compensation and Retention Encourage
Stability]) has provided funding annually for counties to implement compensation
programs for staff in state-subsidized centers. Although First.5 California has
revised its matching funds program, its “CARES Plus” funding for 2013 — 2016
continues to focus on increasing the quality, effectiveness, and retention of early
educators (First 5 California, 2014).

While “promising practices” identified to improve the quality of -teacher training
focus on redesigning the content and structure of higher education teacher
preparation to include multiple, practice-based field experiences of greater
duration than is currently required (Bornfreund, 2011: Darling-Hammond et al.,
2005), recent research has specifically identified the lack of quality community-
based practicum sites as a significant challenge for all Early Childhood teacher
preparation programs (Whitebook, Bellm, Lee and Sakai, 2005). There is also a
need for developing standards for the timing, frequency and duration of field-
based experiences in teacher preparation programs focused on children from
infancy through TK (Transitional Kindergarten) (Austin et al., 2015). The Institute
of Medicine calls for high-quality, practice-based and field based learning
experiences as a step toward improving higher education for students pursuing
care and education professions (2015) and a recent report from EdSource
states, "Student teaching—experience in the classroom under the guidance of a
qualified mentor—lies at the heart of the teacher preparation enterprise”
(Freedberg and Rice, 2015).
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California Early Childhood Mentor Program

Publication of the California Early Childhood Educator Competencies,
collaboratively developed by the Early Education and Support Division (EESD) of
the CA Department of Education and First 5 California (2011) points to the need
for expanded access to quality training experiences as well. Continued
implementation by community colleges of the “Lower Division 8" program of
study supporting early care and education teacher preparation now underway -
under the direction of the Curriculum Alignment Project (CAP) will also increase
the need for high-quality training sites, in that a practicum is included in the eight
required courses (Curriculum Alignment Project, 2014). Further, even though
California is on the path to recover from the recent fiscal crisis, the downsizing
and- closure of many community college campus child development lab schools
that resulted continues to increase the need for Mentor practicum sites
(California Community College Early Childhood Educators, 2012).

California has recognized the need to acknowledge, train and support “master
teachers” who have the responsibility for supervising other adults in the
classroom. The Master Teacher level of the Child Development Permit, which
became law on February 1, 1997, requires a course in classroom supervision
and six units of specialized study (Sandy, 1995). The Mentor Teacher/Adult
Supervision Course, originally created for applicants desirous of becoming
Mentor Teachers, qualifies and also serves as a model for the adult supervision
Permit requirement. It remains a prerequisite for Mentor Teacher applicants and
is receiving renewed attention since it is included among the added “CAP
Expansion” courses. The California Early Childhood Mentor Program (CECMP)
has been demonstrated to improve the self-esteem of providers, help them form
new skills in working with other adults, and renew their commitment to their -
profession (Kriener-Althen, 2009; Sakai and Whitebook, 1995).

Recent research affirming the cost effectiveness of mentoring models in the K-12
system (Villar and Strong, 2007) as well as a national focus on coaching,
mentoring and other on-site supports as professional development strategies for
ECE (Yoshikawa et al, 2013; Bueno, Darling-Hammond and Gonzales, 2010;
Zaslow, Burchinal and Hyson, 2008) supports further exploration of relationship-
based professional development strategies for professionalizing the ECE
workforce.

Program Model

The objectives of the CECMP include the retention and support of qualified early
“childhood staff and improved access to training. The program selects and
_provides advanced training to experienced ECE teachers who become Mentors.

Mentors then earn stipends for using their classroom as an environment to train

student teachers. The student teachers earn community college, university or

high school credit for a practicum completed under the guidance of the Mentor.
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California Early Childhood Mentor Program

‘Both the availability of compensation and ongoing training contribute to

improving the quality of early care and education in the Mentor's and the student
teacher's classrooms. The program is implemented in the following stages:

Identification and Recruitment.  First, the community college identifies
teachers who have completed early childhood training at the college level (AA.
Degree or Certificate), including a supervised practicum, who have had at least
two years experience as a teacher, and are eligible for the Master Teacher level,
or above, of the Child Development Permit. Because the community colleges
train teachers from and for the full range of ECE programs, these teachers work
in a variety of settings, including EESD subsidized programs; priority for
recruitment will be given to teachers serving children in EESD-subsidized
programs.

Course Work and Instruction. Those teachers who have not yet completed the
two-unit adult supervision requirement for the Master Teacher level of the Child
Development Permit are invited to enroll in the Mentor Teacher/Adult
Supervision Course, which is offered annually by participating Mentor colleges.
This course is specifically geared to teaching them how to facilitate adult learning
in the early childhood classroom setting; increasingly, it is offered online, Often,
the course uses the textbook Supervision in Early Childhood Education: A
Developmental Perspective, 3" edition, by Caruso and Fawcett (Teacher's
College Press, 2006). In addition, the course requires that teachers conduct a
self-review of their classrooms using the appropriate Harms and Clifford rating
scale (Early Childhood Environment Rating Scale-Revised, Infant/Toddler
Environment Rating Scale-Revised, School-Age Care Environment Rating-Scale.

or Family Child Care Environment Rating Scale-Revised: Teacher's College
Press). Teachers are active participants in the class through small group
discussions, role plays, and classroom evaluation. Enrollment in the Mentor
Teacher/Adult Supervision Course is not limited to those who intend to apply to
become Mentors, or are otherwise qualified for that status. '

Selection of Mentors. Classroom Mentors must be employed in that capacity,
be eligible for the Master Teacher Level, or above, of the Child Development
Permit, and have completed a college-level early childhood training program
(A.A. or Certificate) which included a supervised practicum. '

Eligibility for the Master Teacher Level of the Child Development Permit must be
documented by the applicant and includes the following:

e 24 units in early childhood education

e 16 units in general education

e 2-unit course in adult supervision

e 6 units of specialization

350 days of 3+ hours per day experience within 4 years, including at

least 100 days of supervising adults
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California Early Childhood Mentor Program

Community college practicum models vary, but most courses include at least 100
hours of teaching supervised by the community college instructor. In addition,
lab courses typically include a seminar requirement. The CECMP’s quality and
utility depends upon the supervised practicum pre-requisite for Mentor selection;
otherwise, the community college could not be assured that placement with a
Mentor is of commensurate quality to placement in a campus laboratory center
and practicum students might receive a mixed message about the value of the
practicum experience. The CECMP should be viewed as an extension of existing
community college training programs, which offer a full range of courses
including supervised practicums.

The Mentor application includes transcripts of relevant coursework (including the
supervised practicum), a history of relevant work experience, a personal
statement, three letters of recommendation, and a written agreement from the
applicant's employer indicating interest and willingness to have her/his worksite
participate in the program. As part of the application packet, the teacher submits
a self-review of her/his classroom using the appropriate Harms and Clifford
Rating Scale. It is the goal that, in counties with a Quality Rating and
Improvement System (QRIS), Mentor applicants must work in sites rated Tier 4
or 5. '

Potential Mentors must seek agreement from their employers for the following:
(1) if in a county without a QRIS, to allow the applicant's classroom to undergo a
quality review, (2) to allow the Mentor paid time on a weekly basis to meet with
her/his students outside the classroom, (3) to prohibit use of student teachers as
part of the teacher-child ratio in a classroom during the training period, and (4) to
allow the Mentor paid leave to attend ongoing Mentor training.

The following priorities are utilized by the Mentor Selection Commﬂtee in the
selection of new Mentors:

1. Programs rated at QRIS Tier 4 or 5; if there are none, then:

2. Programs subsidized in full or in part by funds administered by the
Early Education. and Support Division, California Department of
Education. Funding sources include the State Preschool Program,
Alternative Payments, General Child Development Program, and
Federal Child Care and Development Block Grant.

- 3. Head Start Programs and other programs serving income- eligible
children.

4. Programs serving children in their prlmary languages of Spanish,
Chinese, Vietnamese, etc. or who have a.teacher who is multi-
lingual, multi-cultural, or who demonstrates expertise in a particular
area of local need (Family Child Care Homes (FCCH), infants and
toddlers, exceptional needs children, etc.). .

5. Programs that are willing and able to serve low-income children
subsidized by funds administered -by EESD through Alternative "
Payments.

Bold and ltalics represents new information.



California Early Childhood Mentor Program -

6. Programs representative of the region's diversity of program type
(school-age, infant and toddler, High Scope, Montessori, family
child care, etc.).

Mentor applications are reviewed by a Selection Committee convened by the
college that represents the various sectors of the local ECE community (EESD-
subsidized, Head Start, private non-profit, etc.). The Committee must also
represent the cOmmunity ethnically, linguistically and culturally. The Selection
Committee Members read all applications and conduct formative evaluations of
the applicants' classrooms using the appropriate scale. If that classroom has not
been independently assessed as part of QRIS within the last thiteen months,
two Selection Committee Members visit each applicant's classroom to assess it,
and then they meet with her/him to compare the Committee score to her/his self-
assessment. Finally, the Committee meets to make final selections of Mentors.
Selection Committee Members receive a modest honorarium for their time. It is
the goal that Selection Committee Members must maintain at least 85 percent
reliability on the ERS scale used to the instrument's authors or to the state
anchors. [n an effort to establish reciprocity and to avoid duplication of services,
the CECMP will work with QRIS administrators to train Selection Committee
Members to the 85 percent reliability goal.

Once an applicant has been selected, the program offers a pre-recorded webinar
for new Mentor Teachers to orient.them to their role and inform them of the
requirements as well as the supports the program offers.

Once .Mentors .are .selected, they -are eligible to earn every type-of stipend
described below. Whether newly selected or veteran, Mentor status qualifies the
Mentor for all stipend opportunities.

Placement of Student Teachers with Mentors. Orice Mentors are selected,
the faculty member from the college, university or high school Regional
Occupations Program (ROP) early childhood department places students with
Mentors where the students earn credit for practicum courses. The Mentor
receives a stipend based on the number of lab hours of practicum experience
per week as specified in the course outline. The Mentor reviews and evaluates
the student teachers' assignments for the supervised teaching requirements and
gives constructive criticism for improvement. College or other faculty retain all
responsibility for student evaluation, grading and overall supervision.

Post-Practicum Stipends. Mentors earn a stipend of $500 for a minimum of 25
hours of contact time to provide continuing guidance to their former practicum
students who are employed in early care and education. This Post-Practicum
Stipend addresses the risk of students losing many of the positive teaching
behaviors demonstrated in the practicum after their practicum ends, which was a
recommendation of a formal program evaluation done in 1995 (Sakai and
Whitebook).
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